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Abstract 
In a nutshell: idioms and metaphors within the Helen Doron methodology 
This Master's thesis attempts to illuminate the question of which processes are involved in the 
creation of meaning in the idioms that are taught as part of the Helen Doron methodology for 
teaching the English language; it aims at providing evidence that the meanings of idioms are 
not entirely arbitrary, but are motivated by conceptual metaphors and the images that speakers 
associate with certain constituent parts. I will dive deep into the waters of the Helen Doron 
methodology of teaching English and fish out the principles that characterize this particular 
methodology and make it unique. Special attention will be given to how this methodology 
accords with the cognitive linguistic approach to idioms. 
The intention of the practical part of the thesis is to perform a detailed analysis of the selected 
idioms; more precisely, I will provide their meaning in English as well as Slovene and the 
metaphors they represent. I will also identify the cognitive mechanisms at work and show 
how these idioms are taught within the Helen Doron methodology of teaching English. 
 
Key words: metaphor, idiom, cognitive linguistics, Helen Doron methodology, English 
language 
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Izvleček 
Na kratko: idiomi in metafore v okviru metodologije Helen Doron 
Pričujoča magistrska naloga poskuša osvetliti vprašanje, kateri procesi so ključni za 
oblikovanje pomena idiomov, ki se uporabljajo pri poučevanju angleškega jezika v okviru 
metodologije Helen Doron; moj cilj je pokazati, da pomeni idiomov niso povsem arbitrarni, 
temveč jih oblikujejo konceptualne metafore in podobe, ki jih govorci povezujejo z 
določenimi sestavnimi deli. Najprej se bom poglobila v poučevanje angleškega jezika po 
metodi Helen Doron in izluščila njene osnovne principe, zaradi katerih je tako edinstvena, 
nato pa bom preverila vzporednice s kognitivnim pristopom k obravnavi idiomov.  
Namen praktičnega dela magistrske naloge je analiza izbranih idiomov, natančneje razlaga 
njihovega pomena v angleškem in slovenskem jeziku ter metafor, ki jih predstavljajo. Hkrati 
bom izpostavila kognitivne mehanizme, na katerih slonijo, in pokazala kako te idiome 
poučujemo po metodi Helen Doron. 
 
Ključne besede: metafora, idiom, kognitivno jezikoslovje, metodologija Helen Doron, 
angleški jezik  
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1. INTRODUCTION 
 
Idiomatic expressions are a part of everyday language. Idioms reflect the environment, life, 
history and culture of a language’s native speakers. The classical approach defines idioms as 
fixed expressions that are typically used in a figurative sense and their meanings are arbitrary. 
In other words, idiomatic expressions reach their meaning by coincidence and by chance. 
Students are taught that there is no link between an idiom and its meaning and that idioms 
have to be learnt by heart. However, recent research has shown otherwise; it has shown a link 
between idiomatic expressions and their meanings (Thyab 2016, 107). In the field of cognitive 
linguistics, the possibility exists that the meanings of idioms are not arbitrary, but rather 
motivated by conceptual metaphors and the images that speakers associate with certain 
constituent parts (Lakoff 1987). 
In the theoretical part of this thesis I will offer various definitions of metaphor and idioms as 
well as highlight the cognitive linguistic approach to analyzing them. I will also try to capture 
the essence of the Helen Doron methodology of teaching English, given the fact that I will be 
analyzing idioms that are present in the books especially created and designed for teaching the 
Teen Talent and Teen Choices courses within the Helen Doron methodology.   
Focusing on the idioms that are taken from the books Teen Talent One, Teen Talent Two, 
Teen Talent Three and Teen Talent Four, written and designed by the Helen Doron 
Educational Group and are used for teaching students aged from eleven to fifteen, and the 
books Teen Choices One, Teen Choices Two, Teen Choices Three, Teen Choices Four, also 
written and designed by the Helen Doron Educational Group and used for teaching students 
aged from twelve to sixteen, I present how the Helen Doron methodology offers a unique 
approach to teaching idioms, which differs from the traditional method that focuses on route 
learning and memorization (Chen, and Lai 2013, 13). Furthermore, I will present the 
similarity of the aforementioned methodology to the cognitive linguistic approach to idioms, 
which advocates that by providing the cognitive motivation for idioms, learners should be 
able to understand the idioms faster and retain them longer in memory (Kövecses, and Szabó 
1996, 331). 
By taking into consideration the theory presented in the first part, the intention of the practical 
part is to perform a detailed analysis of the selected idioms; more precisely, their meaning in 
English as well as Slovene, and the conceptual metaphors that underline them, together with 
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their source and target domain elements. I will also determine the cognitive mechanisms at 
work and show how these idioms are taught within the framework of the Helen Doron 
methodology. 
2. METAPHOR 
 
2.1 METAPHOR: TRADITIONAL APPROACH 
 
Metaphors have intrigued linguists and philosophers since language was first examined. 
Metaphors have been known to exist and have been a topic for research since ancient times. 
Furthermore, explanations and definitions about metaphors can be traced to as far back as 
Rhetoric (Garett, 2007). In his work The Poetics, Aristotle offers a definition of metaphor 
which states that “metaphor consists in giving the thing a name that belongs to something 
else; the transference being either from genus to species, or from species to genus, or from 
species to species, on the grounds of analogy.” (Aristotle, as quoted in Garett, 2007) As we 
can see from the definition provided above, Aristotle’s understanding of metaphor is that of a 
specific transference of a word from one context to another. 
According to Dalalau (2011, 236), “traditional approaches regard metaphors as mere literary 
figures of speech or deviations from some supposedly literal language.” To support this claim, 
Ungerer and Schmid (1993, 114) also believe that “traditionally, metaphors and metonymies 
have been regarded as figures of speech, i.e. as more or less ornamental devices used in 
rhetorical style.” Lakoff (1993, 1) offers yet another definition for metaphor supported by the 
traditional approach according to which the metaphor is considered as “...a novel or poetic 
linguistic expression where one or more words for a concept are used outside of its normal 
conventional meaning to express a ‘similar’ concept.” Based on these definitions we can see 
that the traditional approach considers metaphors as “figures of speech” or “ornamental 
devices” which are used to express one similar concept outside of its normal conventional 
meaning, in terms of another. Furthermore, Cornell Way (1991, 1) states that “the traditional 
analysis of metaphor has assumed that metaphor involves a deviation from ordinary and 
straight-forward usage of language. Metaphor, for most people, was considered a fringe 
phenomenon, merely a literary device used for imaginative phrases in poetry and literature, 
and one which was not thought to be particularly important in our everyday speech.” Lakoff 
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(1993, 3) supports the fact that the traditional approach was based on a set of assumptions 
which were later proven to be false:  
a) All everyday conventional language is literal and none is metaphorical.  
b) All subject matter can be comprehended literally, without metaphor. 
c) Only literal language can be contingently true or false. 
d) All definitions given in the lexicon of a language are literal, not metaphorical. 
e) The concepts used in the grammar of a language are all literal, none are metaphorical. 
 
2.2  METAPHOR: CONTEMPORARY APPROACH  
 
The major shift in terms of perceiving metaphors happened when linguists replaced the notion 
of metaphors as a deviant use of language with a view that metaphors are an essential device 
in human thought. Lakoff and Johnson (1980, 4) approached the idea of metaphors quite 
differently. They claimed that “metaphors are pervasive in everyday life, not only in 
language, but in thought and action; furthermore, our conceptual system, in terms of which we 
both think and act, is fundamentally metaphorical in nature.” If we take into consideration the 
fact that our conceptual system guides our everyday reality – how we think, how we 
experience, as well as how we carry out different activities and interact with the people that 
surround us, and we have previously stated that it is metaphorical in nature, one can come to 
the conclusion that metaphor is entangled in our everyday lives. Lakoff and Johnson (1980, 5) 
believe that “the essence of metaphor is understanding and experiencing one kind of thing in 
terms of another.” In other words, metaphor can be defined as a cognitive mechanism 
whereby one conceptual domain is partially mapped onto a different conceptual domain. The 
second domain is partially understood in terms of the first one. The domain being mapped is 
called a source domain or a donor domain (Barcelona, 1997). The source domain is usually a 
more concrete item, such as journey, while the target domain is usually an abstract item, such 
as life. The target domain is understood in terms of the source or donor domain. In 
continuation I will focus on the contemporary approach to metaphor led by the study of 
cognitive linguistics. 
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2.3 METAPHOR AND COGNITIVE LINGUISTICS 
 
Cognitive linguistics is the study of language as a mental phenomenon. In the cognitive 
approach to language, language is believed to be fully integrated with other cognitive 
functions, language mirrors the mind and language structure is the product of our interaction 
with the world around us. According to Evans, and Green (2006, 5), “[t]he most important 
way in which cognitive linguistics differs from other approaches to the study of language, 
then, is that language is assumed to reflect certain fundamental properties and design features 
of the human mind.”  
Cognitive linguists emphasize meaning and context, arguing that linguistic structure is a direct 
result of cognition in the sense that a particular linguistic expression is associated with a 
particular way of conceptualising a given situation (Lee 2005, 1). Cognitive linguists focus on 
how particular situations can be construed in various ways through different linguistic 
encodings and how different perspectives and foregrounding can lead to alternate construals 
of the same event (Lee 2005, 2–5). 
From a cognitive perspective, a metaphor is the mapping of the structure of a source concept 
onto a target concept, therefore allowing one concept to be understood in terms of another – 
the target concept is understood in terms of the source concept. The above-mentioned 
definition suggests that metaphors include three elements:  
a) Target concept – also referred to as the “tenor” or “explained element” – the domain 
of experience actually being described by the metaphor. 
b) Source concept – also referred to as the “vehicle” or “explaining element” – the literal 
meaning of the metaphorical expression. 
c) Mapping scope – involves a number of limitations to the correspondence of the 
qualified mapping from the source onto the target. The mapping scope reflects the 
world around us and it has three major components: image schemas, basic correlations 
and culture-dependent evaluations. (Ungerer and Schmid 1996, 119) 
Let us consider the TIME IS MONEY metaphor expressed in the sentences below: 
- You are wasting my time.  
- We are running out of time. 
- How do you spend your time? (Ungerer and Schmid 2006, 118) 
12 
 
We explain the concept of time in terms of the concept of money, which guides us to the 
conclusion that time is the target concept, while money is the source concept. It is important 
to emphasize that the metaphorical structuring is partial and not total. If it were total, then one 
concept would be the other, or in our example time would actually be money, which is not 
possible. If you spend your time doing something you cannot get your time back (Lakoff 
1993, 14).  
2.4 TYPES OF METAPHORS 
 
There are two types of metaphor – conceptual and linguistic. Conceptual metaphors, as is 
suggested by their name, involve two concepts, concept A and concept B. Concept A (the 
target domain) is understood in terms of concept B (the source domain) (Kövecses 2002, 39). 
Linguistic metaphors are the linguistic realizations of those conceptual metaphors. For 
example, the conceptual metaphor ARGUMENT IS WAR (Lakoff and Johnson 1980) may 
precipitate such linguistic metaphors as: “he can’t defend his claims” or “they shot down the 
argument”. 
According to their cognitive function we recognize three kinds of conceptual metaphors: 
a) Structural metaphors  
Structural metaphors can be defined as cases where one concept is metaphorically structured 
in terms of another (Lakoff and Johnson 1980). In other words, the structure of the source 
domain is mapped onto the structure of the target domain, therefore allowing speakers to 
comprehend one concept in terms of another (Kövecses 2002, 40).  
In order to gain a better understanding of structural metaphors, I present the following 
examples below: 
- The claims they stated are indefensible. 
- He attacked every weak point in my argument. 
- His criticisms were right on target. 
- I demolished his argument. 
The examples are a representation of the ARGUMENT IS WAR metaphor, where the concept 
of argument is structured and understood in terms of the concept of war. Many of the actions 
we perform when arguing are structured (partially) by the concept of war. Some of them 
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include: viewing the person we are arguing against as an opponent, protecting our claims and 
consequently attacking the claims made by the opponent, planning strategies and therefore 
using them to our best advantage, and in the end, either winning or losing the argument. 
(Lakoff and Johnson 1980, 9). 
b) Ontological metaphors 
With ontological metaphors we understand events, activities, actions, states, ideas, etc. as 
entities or substances. In other words, ontological metaphors are metaphors in which 
something concrete is projected onto something abstract. If we consider our experiences with 
physical objects (especially with our own bodies) and substances, we have a wide variety of 
ontological metaphors. Simply viewing one non-physical thing as a substance or an entity 
does not allow us to comprehend much about it; however, we can refer to it, quantify it, 
identify a particular aspect of it, see it as a cause, act with respect to it, and perhaps even 
believe that we understand it. Ontological metaphors like this are necessary for even 
attempting to deal rationally with our experiences (Lakoff and Johnson 1980). 
Ontological metaphors include: 
- Container metaphors – A container metaphor is defined as an ontological metaphor in 
which the concept in question is represented as having an inside and outside, and 
capable of holding something else. Examples: I’ve had a full life; her life is crammed 
with activities.
1
  
- Entity metaphors – An entity metaphor is defined as an ontological metaphor in which 
an abstraction is represented as a concrete physical object. Examples: My mind just 
isn’t operating today; her ego is very fragile.
2
 
- Substance metaphors – A substance metaphor is defined as an ontological metaphor in 
which an abstraction, such as an event, activity, emotion or idea, is represented as 
material. Examples: There was a lot of good sprinting in the race; I couldn’t do much 
sprinting until the end.
3
  
 
c) Orientational metaphors 
                                                          
1
 SIL glossary of linguistic terms. [55] 
2
 SIL glossary of linguistic terms. [55] 
3
 SIL glossary of linguistic terms. [55] 
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As the name suggests, orientational metaphors are connected with basic human spatial 
orientations, such as up-down, in-out, front-back, on-off, deep-shallow, central-peripheral. 
Orientational metaphors occur as a result of the human body and its physical orientation in the 
environment; therefore, assigning concepts with a spatial orientation. According to Lakoff and 
Johnson (1980, 16-17), these metaphorical orientations are not arbitrary, they however are 
culturally dependent. Consider the metaphors GOOD IS UP and BAD IS DOWN in the 
following examples: 
- His wife left him and it’s been downhill ever since. 
- Things are starting to look up for you in the company. 
Conventional knowledge suggests that all of the things that are good for a person and are 
connected to a person’s well-being, such as happiness, health, life, etc., are all up.  
3. IDIOMS 
 
An idiom or idiomatic expression, according to the Cambridge Online Dictionary is defined as 
a “group of words in a fixed order that have a particular meaning that is different from the 
meanings of each word on its own.” Let us take into consideration the idiom to have bitten off 
more than one can chew. The meaning of this idiom is the following: to have tried to 
accomplish something which has proven to be too difficult.
4
 From the provided example, one 
can notice that the meaning of the words considered as a unit differs from the meanings of 
each word considered separately. 
The traditional view regards idioms as a group of two or more words whose overall meaning 
cannot be predicted from the meanings of their constituent words. Furthermore, as stated by 
Kövecses (2002, 199) “idioms are assumed to be a matter of language and language alone and 
consequently independent of any conceptual system.” From what has been said so far, the 
following conclusion can be made: the traditional view supports the claim that the meanings 
of idioms are arbitrary, idioms are assumed to be a matter of language, and therefore 
independent from thought. As opposed to the traditional view, within the field of cognitive 
linguistics, the possibility exists that the meanings of idioms are not arbitrary, but rather 
motivated. 
                                                          
4
 Cambridge Online Dictionary. [49] 
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In an attempt to prove that the traditional view of idioms is mistaken, Kövecses (2002, 200) 
offers examples which include an idiom with the word fire. I have decided to extract the 
following examples: 
a) He was spitting fire. 
b) He was burning the candle at both ends. 
c) The killing sparked off riots in the major cities. 
d) Go ahead. Fire away!  
In the examples above, the author has captured some of the many aspects of the phenomenon 
fire. In the sentence with spitting fire, he denotes the danger it presents. In the second 
sentence, burning the candle at both ends, fire is represented as a source of energy, since the 
meaning of this particular idiom is the following: to work or do other things from early in the 
morning until late at night and so get very little rest.
5
 In the third example, sparked off stands 
for the beginning of fire. The last example, fire away, is not an example of an idiom, however, 
it is a representation of the ARGUMENT IS WAR metaphor. 
From the analysis provided above, we can come to the conclusion that the meanings of most 
idioms are not arbitrary, but rather products of our conceptual system. Kövecses (2002, 201) 
makes the point that “an idiom is not just an expression that has a meaning that is somehow 
special in relation to the meanings of its constituting parts, but it arises from our more general 
knowledge of the world as is embodied in our conceptual system. In other words, idioms (or 
at least the majority of them) are conceptual and not linguistic in nature”.  
Let us consider another idiom, spinning one’s wheels. The definition of this idiom is to use a 
lot of effort without achieving anything. This idiom evokes a conventional mental image, that 
of a car (in my mind the car is a Jeep-type vehicle, since these vehicles are most often used 
for off-road driving) caught in sand, or any other similar substance with its wheels spinning. If 
we also take into consideration our conventional knowledge about cars and that the process of 
spinning the wheels on the car consumes a great amount of energy without making any 
progress, and the occupants will also have to put in a lot of effort on their behalf if they want 
to change the situation and to get the vehicle moving – which may not even be possible. 
(Kövecses, 2002) 
                                                          
5
 Cambrige Online Dictionary. [49] 
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Based on what was previously said and the provided examples, the meanings of idioms are 
not arbitrary, on the contrary, they are motivated, and we can decipher those meanings by 
relying on our knowledge about certain concepts, such as the concept of fire which was 
analyzed above. As was stated by Kövecses (2002, 201), “the knowledge provides the 
motivation for the overall idiomatic meaning”.  
Since the term motivation frequently appears, it is necessary to provide an explanation or 
definition for this concept. According to Kövecses (2002, 233) “the motivation for the 
occurrence of particular words in a large number of idioms can be thought of as a cognitive 
mechanism that links domains of knowledge to idiomatic meanings.” According to Hasan 
(2002, 233) “motivation is responsible for establishing links between the linguistic structure 
and the conceptual mechanism of the language user.” It is as a result of this established link 
between the linguistic structure and the conceptual mechanism that speakers of a target 
language are able to understand the relationship between utterance A and B as “systematic 
and motivated rather than arbitrary and unpredictable” (Hasan, 2019, 5).  
In cognitive linguistics there are three major linguistic mechanisms that help motivate the 
meaning of structures: conceptual metaphors, conceptual metonymies and conventional 
knowledge (Kövecses (2002, 233). They will be addressed in the following lines. 
1. Conceptual metaphors – The process of understanding one concept in terms of 
another. For example, concept A is understood in terms of concept B, where concept 
A is the target domain and concept B is the source domain. According to Kövecses 
(2002, 223), “what determines the general meaning of an idiom (i.e. what concept it 
refers to) in many cases is the target domain of the conceptual metaphor that is 
applicable to the idiom at hand, and that the more precise meaning of the idiom 
depends on the particular conceptual mapping that applies to the idiom.” For example, 
the general meaning of the idiom to come clean (= to admit the truth) depends on the 
existence of the conceptual metaphor CLEAN IS SINCERE.  
2. Conceptual metonymies – According to Kövecses (2002, 145), “metonymy is a 
cognitive process in which one conceptual entity, the vehicle, provides mental access 
to another conceptual entity, the target, within the same domain, or idealized cognitive 
model”. Ungerer and Schmid (1996, 130) define metonymy as the relationship 
between a source concept and a target concept. If we compare the source and target 
concept of metonymy to the source and target concept or domain of metaphor, we 
reach the conclusion that the source and target concepts of metonymies are concrete 
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and include basic correlations such as part-whole, inside-outside, etc. The main 
function of metonymies is to refer to an entity which is represented as a “stand-for 
notion”, where concept A stands for concept B (e. G. the White House stands for the 
president). In addition to their referential function, metonymies share a highlighting 
function (e. g. I am all ears, highlights a specific attribute of a person) (ibid. 130). 
Metonymies play an important role in determining the motivation of the idiomatic 
meaning. Let us take a closer look at the idiom to be caught red-handed (= being 
caught in the act of doing something wrong, such as stealing). The meaning of this 
particular idiom relies on the metonymy the hand stands for the activity, the metaphor 
MORAL/ETHICAL IS CLEAN and conventional knowledge about the human hand. 
There are some idioms that rely solely on metonymy. If we take the idiom we need 
more hands where the hand stands for the person, the meaning of the sentence would 
be: we need more people. 
Conventional knowledge – As defined by Csábi (2002, 249) conventional knowledge 
is “the shared information in a given culture concerning a conceptual domain.” The 
shared everyday knowledge in a given culture includes the standard information about 
the size, function, use and shape of human body parts, such as the human arm, leg, 
hand, etc. Let us consider the idiom to give an arm and a leg for something (= to want 
something very much). The arm as well as the leg are parts of the human body, they 
are extremities by which we move around and complete our daily routines, meaning 
that they are valuable parts of the human body. If a person is willing to trade either 
one of their extremities – an arm or a leg for something, we come to the conclusion 
that they must have a strong desire for this object. It is this kind of conventional 
knowledge that underlies and thus motivates the meaning of idioms. However, “not all 
word meanings and idioms are conceptually motivated, but we can often find a link 
between form and meaning” (Csábi 2002, 249).  
 
Given the title of this thesis, in the practical part I will only focus on conventional knowledge 
and conceptual metaphors as means of motivation for the meanings of structures. 
2.1 TEACHING IDIOMS: THE COGNITIVE APPROACH 
 
Idioms are a part of our everyday language whether we are aware of their use in language or 
not. Idioms reflect the environment, life, history and culture of a language’s native speakers. 
18 
 
Most languages have vast numbers of idiomatic expressions whose meanings differ from their 
literal interpretations in several ways, which is why idioms are often regarded as problematic 
for language learners to comprehend. Consider the idiom to kick the bucket (= to die), the 
meaning of this particular idiom cannot possibly be predicted from the meaning of its 
constituent words, which is why learners most often turn to memorization as a means of 
learning idioms. (Chen and Lai 2013, 13) Even as a native speaker I sometimes find it 
difficult to understand the meaning of numerous idioms in my mother-tongue, while foreign-
language learners face an even greater difficulty understanding idiomatic expressions, because 
of (the lack of) their language proficiency in the target language. However, given the fact that 
idioms frequently occur in everyday language, their teaching and/or learning cannot be 
avoided.  
Traditional methods believe that the link between an idiom and its figurative meaning is 
supposed to be arbitrary and unable to be predicted from the meaning of the constituent 
words. Furthermore, traditional methods of teaching idioms rely on “route learning and 
memorization” as a means of learning idioms. This type of learning process might prove to be 
“time- and effort-consuming,” since language learners try to remember idioms as chunks of 
language without any associations between form and meaning (ibid. 13). However, the study 
of cognitive linguistics has proven that idioms are in fact analyzable expressions. According 
to the study of cognitive linguistics, the meanings of idioms are motivated rather than 
arbitrary. Idioms are motivated by conceptual metaphors whose meanings can be deduced 
from associations between source and target concepts or domains, which is why the process of 
teaching idiomatic expressions has turned to the idea of “raising learners’ awareness of 
conceptual metaphor, the underlying motivation behind idioms” (ibid. 13–14). 
As has been pointed out previously, cognitive linguists have taken issue with the established 
traditional view of idioms. Research in the field has shown that there are actually many 
individual words and idioms that systematically contribute to the overall figurative 
interpretations of these phrases. Consider the idiom skating on thin ice (= to be doing 
something dangerous), the literal meaning of this idiom expresses the figurative meaning as 
well – to skate on thin ice is dangerous. Hence the meanings of idioms can be partially 
motivated and people recognize a connection between words in idioms and their overall 
figurative interpretations (Gibbs et al., 1990, 3). 
Having already mentioned that the motivation of idioms arises from our knowledge of the 
cognitive mechanisms – conventional knowledge, metaphor and metonymy. When teaching 
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or learning idioms we acknowledge the fact that motivation (for the meaning of idioms) offers 
better results than the lack of motivation when learning idioms. As stated by Hasan (2019, 5) 
“the importance of motivation in cognitive linguistics lies in the fact that motivated 
knowledge, in comparison with arbitrary knowledge, is easier to learn and remember.” 
Consider the metaphor ANGER IS FIRE in the example sentence: 
- Your bizarre behaviour only added fuel to the fire. 
In this example, the angry person is the thing which is “on fire”.  
 
Language learners can deduce the meanings of idioms by means of their awareness as well as 
knowledge of the conceptual metaphors behind them. The idea of implementing conceptual 
metaphors when teaching idioms has been proven to be beneficial in helping learners 
recognize the systematicity between two concepts, and hence improves meaning 
comprehension (Kömür and Çimen 2009, quoted in Chen and Lai 2013, 15). 
 
To ease the process of establishing associations between concepts for language learners, Chen 
and Lai (2013, 16) recommend the integration of materials concerning metaphoric mappings 
into textbook designs. Metaphorical mappings are the established metaphorical 
correspondences between source concept and a target concept (Ungerer and Schmid 1996, 
126). Metaphoric mappings therefore illustrate the associating relations between the source 
and the target concepts and enable easier comprehension for the learners. Other researchers, 
such as Lazar (1996), suggest using activities which raise the learner’s metaphorical 
awareness. Hashemian and Rahmani (2012, 254) support the implementation of the 
aforementioned activities, some of them include: “...making sentences using idioms, telling 
stories based on pictures, retelling and add-on stories, idiom notebooks and flashcards, 
association of idioms with mental images, hypothesizing and learning the origin of the idioms, 
using idioms dictionaries, playing idiom games, replacing marked expressions with idioms,... 
”  
Through a series of experiments, Kövecses and Szabó (1996, 351) demonstrated that students 
who are taught about conceptual metaphors that may underline the meanings of idioms 
beforehand achieve greater results when deducing the meanings of idioms they encounter for 
the first time compared to students who are just given the meanings of some the idioms to 
memorize.  
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Researchers Kömür and Çimen (2009, 216), who have experimented with the cognitive 
linguistic approach to idiom teaching, came to the conclusion that using conceptual metaphors 
developed students’ critical thinking and problem-solving. In their study, pre-set idioms were 
taught by means of conceptual metaphors in a foreign language classroom. The results 
showed that the students were more motivated when it came to learning the idioms as well as 
using them when communicating with each other.  
Irujo (1993, quoted in Kövecses and Szabó 1996, 345) states that “teaching students strategies 
for dealing with figurative language helps learners take advantage of the semantic 
transparency of some idioms or in other words the motivation of idioms. If they can figure out 
the meaning of an idiom by themselves, they will have a link from the idiomatic meaning to 
the literal words, which will help them learn the idiom and retain it in their memory longer.” I 
believe that by incorporating teaching methods which raise learners’ awareness of conceptual 
metaphors and introduce metaphoric mappings, teachers would greatly assist learners in 
comprehending and systemizing idioms as metaphors.  
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4. THE HELEN DORON METHOD 
 
4.1. DISTINCTIVENESS OF THE HELEN DORON METHOD 
 
The Helen Doron method of teaching English (hereinafter referred to as HDE) was developed 
by linguist and educator Helen Doron and has been successfully operating since 1985 with 
teaching centres all around the world. Today, the HDE method is present in thirty-eight 
countries with more than a thousand teaching centres. The teaching programmes using this 
particular method are based on a twelve-year curriculum especially designed for children 
from three months old up to fourteen years old. Many people are surprised to hear that this is 
a method for teaching English to young children and babies aged from three months onwards; 
however, this is one of its special features. As was stated by the inventor of the method, Helen 
Doron, this was the first methodology to teach English to young children and babies as a 
mother tongue in a systematic manner.
6 Another thing that distinguishes the HDE method 
from other competitors is its systematic teacher training. Helen Doron offers a wide spectre of 
didactic materials, which have been developed over twenty years, including their own 
cartoons and more than 500 songs for teaching young children and teenagers. The Helen 
Doron methodology exists in thirty countries around the world and is represented by more 
than 750 centres and both numbers are increasing each year. The year 2011 saw the opening 
of the first HDE centre in Ljubljana, Slovenia. Today, there are eleven HDE teaching centres 
in Slovenia: in Ljubljana, Kranj, Celje, Sežana, Novo Mesto, Koper, Maribor, Ptuj, Murska 
Sobota, Lendava and Ormož.
7
 In 2019, the first teen centre following the HDE methodology 
was opened in Ljubljana. 
 
 
 
 
 
                                                          
6
 Helen Doron English Global. 2013. “What is different about the Helen Doron English method in 
comparison to competitors?” [32] 
7
 Helen Doron English. n.d. “Helen Doron English – Franšize.” [33] 
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4.2 SHAPING THE HELEN DORON METHODOLOGY 
 
Helen Doron was born as Helen Rachel Lowenthal on November 5, 1955 in London. She 
spent her childhood years in a house abound with books and with her family by her side. It is 
no surprise that her family had a crucial part in shaping what in now known as the HDE 
methodology. Her mother studied pharmacy; however, she later found her passion in teaching 
young children and started her teaching career when Helen was a teenager. It is quite possible 
that Helen was strongly influenced by her mother’s choice of career. Her love for all living 
beings – above all, animals – was passed on to her by her father. That is why she is a vegan 
and the theme of animals, more precisely, how to treat animals, as well as veganism are 
highlighted not only in the didactic materials, but also in the books and teacher guides as well. 
Another influence from her childhood is her grandfather. Doron describes him as a clever and 
a good man, a businessman who owned and successfully managed his own company. Helen 
Doron spent many quality hours with him and even helped in the company shop. In other 
words, Helen Doron grew up in an environment where she understood the balance between 
business and ethics as well as having respect of employees. From what has been stated so far, 
one can conclude that her family and upbringing had a great impact on the development of the 
HDE methodology (Doron 2010, 10–11).  
 
4.2.1 EDUCATION AND HOW IT INFLUENCED THE HDE METHODOLOGY 
 
Helen Doron was born in London and spent her childhood years there. During this period, she 
attended a private primary school called Northbridge House. Doron (2010, 12) describes the 
aforementioned facility as quite progressive. The teaching was carried in small groups where 
the children were taught by a system that allowed them to progress at their own pace, 
meanwhile offering enough support and encouragement. I believe that Helen Doron adopted 
many positive aspects of the Northbridge House primary school, including the following:  
- Teaching children in small groups – the Helen Doron classroom includes a maximum 
of eight children per group. 
- Offering constant support and encouragement – Helen Doron teachers encourage 
children to experiment with the target language in a secure environment all the while 
offering positive reinforcement and support. 
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It was in this primary school that she was first introduced to languages, arts and piano. It is 
possible that the experiences and facts she learned in this school helped not only to shape the 
methodology, but also to create the didactic materials and songs that are used within the HDE 
methodology. 
She began her secondary school studies at Queen’s College, London. However she was later 
forced to transfer to the Henrietta Barnett grammar school. This change of environment 
enabled her to witness the difference in teaching methodologies and their effects on the 
students. 
In 1973 she enrolled in Reading University where she acquired a B.A. in French. During her 
studies, she attended a course called Child Language Acquisition, which became the most 
relevant course for her future and was to lay the foundations of the future Helen Doron Early 
English. (Doron 2010, 12–16) 
 
4.2.2 THE INFLUENCE OF GLENN DOMAN AND THE SUZUKI METHOD ON 
THE DEVELOPMENT OF THE HDE METHODOLOGY 
 
Glenn Doman and his methodology of working with children with special needs influenced 
the Helen Doron Early English methodology. Doron (2010, 25) believed that babies are born 
with a hunger for learning and after attending one of the courses for new parents called 
“Multiply Your Baby’s Intelligence” which was organized by Glenn Doman and the Institutes 
for the Achievement of Human Potential; she witnessed different methodologies for teaching 
specific knowledge to babies and infants.  
Glenn Doman was a physical therapist who is best known for his work in child brain 
development. In 1955, Doman founded the Institutes for the Achievement of Human Potential 
(hereinafter referred to as IAHP), a non-profit organization providing teaching programmes 
and books designed to improve and accelerate the mental and physical development of normal 
and brain-damaged children.
8
 Glenn Doman worked with and helped many families around 
the world, also writing many books. Some of them include: How To Teach Your Baby To 
Read (1964), How To Teach Your Baby Math (1979) and How To Teach Your Baby To Be 
Physically Superb (1988).  
                                                          
8
  The Parenting Journey. n.d. “Glenn Doman: Pioneer of Baby Flash Cards” [45] 
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In addition to his work with brain-damaged children, he created didactic materials for 
improving children’s brain functions. He believed that in order to achieve brain development, 
brains have to be used, challenged and that they develop the most during the first six years of 
life. He emphasizes the fact that children can learn anything if it is shown in an honest, real 
and cheerful manner. Glenn Doman believes that the mother and father are the best teachers a 
child can have. His method is innovative and proactive. According to this methodology, 
learning should happen through games, not work, and that activities should end when the 
child loses interest in them. Furthermore, the materials used for teaching should be simple, but 
effective in stimulating brain development. 
Glenn Doman’s method not only influenced Doron personally, but also shaped the 
development of the Helen Doron Early English methodology. Following the Glenn Doman 
methodology, Helen Doron created courses for babies which include especially designed 
activities that stimulate the senses, along with other specific skills. As was stated by Helen 
Doron (2010, 25), a baby’s development can only be successful if the basis is good; that is, 
their brains have been encouraged to develop in such a way that they will be able to learn. 
Moreover, they will want to learn and enjoy learning. 
In addition to Glenn Doman's methodology, there is another significant method from which 
Helen Doron drew inspiration, this was Dr. Shinichi Suzuki’s methodology, also known as the 
Suzuki method. The Suzuki method applies the Mother Tongue approach to teaching and 
considers it as a main principle. The Mother Tongue approach or method is based on creating 
a loving and nurturing environment in which children can develop their abilities with relative 
ease. The name arises from the way children learn their mother tongue. Dr. Suzuki believes 
that if we apply the same process of natural learning when teaching other skills, they will be 
acquired successfully. 
The important elements of the Suzuki approach to instrumental teaching include the 
following: 
 An early start (ages 3–4 are normal in most countries) 
 The importance of listening to music 
 Learning to play before learning to read 
 The involvement of the parent 
 A nurturing and positive learning environment 
 A high standard of teaching by trained teachers 
 The importance of producing a good sound in a balanced and natural way 
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 Core repertoire, used by Suzuki students across the world 
 Social interaction with other children: Suzuki students from all over the world can 
communicate through the language of music
9
 
 
Taking its influence from the Suzuki method, the HDE methodology incorporates the mother 
tongue approach as well. Let us consider how children learn their mother tongue. First they 
listen to the sounds of the language repeatedly before they learn to speak, and when that 
happens the children are praised enormously by their parents and encouraged to improve. 
Only later do they learn how to write. Doron recognized the significance of the Suzuki 
method, along with the ideas of encouragement and reinforcement – here is where the idea of 
HDE was born. If this method worked wonders when teaching music, why not apply it to 
teaching the English language.  
After researching these methodologies, Doron (2010, 28) came to the conclusion that the 
same reoccurring imperatives were present in both methodologies: 
 Teach early – as early as possible. 
 Teach the music of language (that is, mother-tongue learning). 
 Create a teaching environment that is fun and not stressful, where behaviour is shaped 
through positive reinforcement, rather than focus on what has to be corrected.  
 
Both the Suzuki method as well as the teachings of Glenn Doman – also known as the Doman 
method – and his Institutes for the Achievement of Human Potential; were the building blocks 
of what was later to become the Helen Doron Early English methodology. 
 
4.2.3 OTHER FACTORS THAT INFLUENCED THE DEVELOPMENT OF THE HDE 
METHODOLOGY 
 
Her family and academic background provided Helen Doron with enough knowledge and 
basically paved the way for the Helen Doron Early English programme. However, there are 
two other factors that strongly contributed to the development of the methodology: 
 Transcendental Meditation Technique (hereinafter referred to as TM) 
 Vegetarianism (Doron 2010, 17–21) 
 
                                                          
9
 International Suzuki Association. n.d. “The Suzuki Method” [34] 
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TM is defined as a “simple, natural, effortless technique”. It is practiced twice a day, every 
day for the duration of twenty minutes. “The TM technique allows your active mind to easily 
settle inward, through quieter levels of thought, until you experience the most silent and 
peaceful level of your own awareness.”
10
 Doron practised the TM technique because she 
wanted to improve her mental and physical health. She believed that this particular technique 
shaped her into the person who had the strength to develop the Helen Doron Early English 
methodology (Doron 2010, 17). 
Both in Doron’s private life and throughout the Helen Doron English methodology we 
encounter the reoccurring theme of vegetarianism. The topic of vegetarianism is also 
noticeable in the didactic materials created for the use of the HDE methodology. This 
methodology teaches children how to care for animals and their importance in the world. 
Animals are viewed as friends rather than food; this is also presented in the cartoons 
especially created for the purposes of the methodology (Doron 2010, 19). 
 
4.3 THE PRINCIPLES OF THE METHODOLOGY 
 
In her book “The Music of Language” Doron (2010, 49) states the four fundamental 
principles of the HDE methodology: 
1. Repeated background home hearing 
2. Positive reinforcement  
3. Make learning fun 
4. Build on success  
Below I have described all four principles.  
1. Repeated background home hearing. The idea behind the home hearing is to “replicate the 
natural mother-tongue language acquisition by creating an immersion system” (Doron 
2010, 49) Furthermore, the aforementioned immersion system creates an environment in 
which the children hear the sounds of the language over and over during the day in the 
comfort of their own homes, in contrast to the school classrooms in which the children are 
exposed to the target language for approximately an hour for five or four days of the 
week. Every Helen Doron student receives an audio CD with recordings of songs, 
                                                          
10
 Transcendental Meditation. n.d. “What is TM?” [47] 
 
 
 
27 
 
cartoons and transcripts of dialogues relevant to the course they are attending; they also 
receive a username and password to access the Kangi Club portal where they can find an 
abundance of games as well as cartoons related to their chosen course. Helen Doron 
students are encouraged to listen to the audio CD several times during the day. It is 
recommended that the CD be played in the background while the children are at home, on 
their way to school, having breakfast/lunch/dinner or simply playing. It is up to the 
parents to find the perfect moment and play the CD. In this way the children hear the 
language and without being aware of it, the brain soaks up the sounds, rhythm and 
patterns of the language. This is only the first step towards learning the target vocabulary 
– the children repeatedly listen to the target language at home, played in the background 
and they remember the vocabulary, however they still do not know the meaning. After 
conquering the first step, children attend the appropriate course where they learn the 
meaning of the target vocabulary with the help of especially trained teachers.  
2. Positive reinforcement. Yet another principle mimicking the mother-tongue approach. 
When the child learns a new word and elicits it, the parents are very proud and they 
express that pride by means of praise. This is what teachers practice within the Helen 
Doron classrooms. According to Doron (2010, 51) “children need positive feedback to let 
them know they are doing well; it makes them feel successful. This motivates them to 
continue. It also gives them an emotional basis for learning.”  
Not every child is the same, each one of them walks into the classroom with different 
expectations, background, character and even mood. It is the teacher’s job to not only 
teach the prepared lesson plan, but also to adjust it to the need of every child and to 
motivate them, and to create a comfortable learning environment where the child can feel 
safe to experiment with the language. When they do use the vocabulary, they have to be 
praised in order to get the feeling of security which encourages them to feel successful as 
well as motivated to use the target language again. 
3. Make learning fun. Fun is a key word in the Helen Doron classrooms. “All of the lessons 
involve games, songs and activities” (Doron 2010, 51). All of the aforementioned 
activities are appropriate for the age of the children and the course they are attending, for 
example, the courses for younger children are filled with songs, movement, non-
competitive games as well as many props which help with the comprehension of the target 
vocabulary. This is the case because the lessons are supposed to “look and feel like play, 
rather than formal learning” (Doron 2010, 51). 
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4. Build on success. It is of great importance to create enough gradual challenges as to keep 
the children motivated and build on success, because it is the child’s success that creates 
the motivation to learn and the child knows that they are successful when they receive 
praise. When it comes to the correction of mistakes, what is crucial for the teacher is to 
not stifle the child’s motivation. For this reason, Helen Doron teachers are trained to 
appropriately correct mistakes that are made by simply “giving the correct answer with a 
smile. The correct answer is repeated by the child who is than praised by the teacher” 
(Doron 2010, 51). 
4.4 TYPES OF COURSES IN THE HDE LEARNING CENTRES  
 
Described below are all of the courses that are taught in the Helen Doron English centre in 
Ljubljana: 
a) Baby’s Best Start. This course is appropriate for infants aged three months to two 
years. The parents or the caregivers participate in the course together with the infants 
and together they not only learn English songs, rhymes and interesting activities, but 
they also reinforce their relationship and understanding, they bond. The infants should 
learn 550 words with the help of exciting songs, rhymes and activities. The songs’ 
melodies and styles are from all around the world which expand their musical 
awareness and appreciation for other cultures.
11
 
b) Toddler’s Best Start. This course is appropriate for children aged 15 months to 3 years. 
With help from the especially designed programme, by attending this course children 
learn encyclopaedic knowledge as well as develop fine and gross motor skills. 
Children attend this course together with their parents or caregivers and together they 
learn up to 700 words through songs, rhymes and captivating activities.
12
  
c) It’s a Baby Dragon. This course is suitable for young learners from ages two to four. 
Children attending this course have the pleasure of being introduced to the magical 
animated series in which Didi the Dragon with the help of her friends introduces basic 
English. Children attend this course together with their parents or caregivers. Thanks 
to the aforementioned principles of the HDE methodology, children are taught to use 
basic English vocabulary and learn up to 400 words.
13
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 Helen Doron English. n.d. “English courses: Baby’s Best Start.” [19] 
12
 Helen Doron English. n.d. “English courses: Toddler’s Best Start.” [31] 
13
 Helen Doron English. n.d. “English courses: It’s a Baby Dragon.” [21] 
 
 
29 
 
d) Fun with Flupe. This course is appropriate for children aged four to five. By attending 
this course children learn up to 650 words as well as correct pronunciation and the 
fundamentals of English sentence structure. The course includes an animated series 
and numerous songs which the children are encouraged to listen to at home and during 
the lessons.
14
  
e) More Fun with Flupe. This is a continuation course and is suitable for children aged 
four to six years. In this course children are introduced to approximately 650 words 
and 25 new songs.
15
 
f) Nat and Friends. This course is appropriate for children aged four to seven. In this 
course the children are introduces to an animated series in which Nat the Cat and Polly 
the Collie travel and go on adventures. Children learn up to 700 words and are 
exposed to different values such as friendship.
16
  
g) More Nat and Friends. This is a continuation course of Nat and Friends. It is suitable 
for children aged five to seven. Continuing the fun from the previous course, children 
learn more about the adventures of the two main characters, numerous values, as well 
as 700 new words.
17
 
h) Alphaboat. This is a new course on the “Helen Doron menu” which teaches students to 
speak, read and write in English. During this course students learn up to 1200 words 
and it is appropriate for students aged five to eight. 
18
 
i) Jump with Joey. This course is suitable for children aged five to seven. Students 
attending the Jump with Joey course learn up to 900 words. This course is 
accompanied by a cartoon as well as 25 songs. 
19
 
j) More Jump with Joey. This is a continuation course and it is suitable for children ages 
six to nine. Children have the opportunity to learn new songs and continue watching 
the adventures of Joey the Kangaroo and his friends. By attending this course, they 
learn many vocabulary items, language structures as well as important values.
20
  
k) Paul Ward Explores. This is a course suitable for children ages eight to fourteen years. 
Paul Ward explores course covers over 1800 vocabulary items taught through eight 
                                                          
14
 Helen Doron English. n.d. “English courses: Fun with Flupe.” [20] 
15
 Helen Doron English. n.d. “English courses: More Fun with Flupe.” [23] 
16
 Helen Doron English. n.d. “English courses: Nat and Friends.” [26] 
17
 Helen Doron English. n.d. “English courses: More Nat and Friends.” [25] 
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 Helen Doron English. n.d. “English courses: Alphaboat.” [18] 
19 Helen Doron English. n.d. “English courses: Jump with Joey.” [22] 
20 Helen Doron English. n.d. “English courses: More jump with Joey.” [24] 
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original songs, reading comprehensions, listening comprehensions, writing and 
pronunciation.
21
  
l) Paul Ward’s Adventures. This course is for students ages nine to fifteen years. It 
covers over 2000 vocabulary items and grammatical structures required to achieve 
level A1 of the Common European Framework of Reference.
22
 
m) Teen Talent (A2). This course is for students aged eleven to fifteen. This course is 
based on a story that unravels throughout the duration of the course. It also includes 
songs that are written and composed especially for the needs of the course and deal 
with topics such as: saving the planet, travel, making money, etc.
23
  
n)  Teen Choices (B2). This course is for students who have completed Teen Talent as 
well as for new students aged 12–16 who pass the corresponding level in the Helen 
Doron Teen English Placement Test. Much like the previous course, it also includes a 
story and songs that are written and composed for the needs of the course. The course 
has rich and interesting vocabulary taught in topic-based units with reading 
comprehension texts, listening comprehension recordings, beautiful songs and fun 
exercises which all teach English through the unique Helen Doron methodology.
24
  
For the purposes of this thesis, I will include only two courses: Teen Talent and Teen Choices. 
As is mentioned above, the programmes for both of the courses include stories that keep the 
students engaged, as well as songs that are written and composed especially for them. Each 
song addresses a particular topic that sparks discussions during the lessons. I will focus on the 
songs, more precisely, the idioms that appear in them or are introduced by the topic of the 
song. I will focus on how these idioms are presented in the books that are used to teach the 
abovementioned courses and how they are learnt by the students following the Helen Doron 
methodology. I will also provide an analysis of the chosen idioms, following the principles of 
cognitive linguistics. 
4.5 TEACHING IDIOMS WITH THE HELEN DORON METHODOLOGY 
 
As was mentioned in section 4.3, the HDE methodology is shaped by certain principles that 
distinguish this method of teaching the English language from others. The aforementioned 
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principles – repeated background home hearing, positive reinforcement, make learning fun 
and build on success – must be respected and incorporated in every lesson plan, which 
includes the topic of idioms. These principles are the backbone of the Helen Doron 
methodology. 
In the books Teen Talent and Teen Choices, idioms either appear in or relate to the songs 
which are written and produced solely for the needs of the Helen Doron methodology. These 
songs are performed by either Ella Doron or Benaya Doron – two of Helen Doron’s children. 
In the aforementioned books, idioms are introduced alongside the song in which they appear. 
Students are not only introduced to the definition of the idiom, but they are also presented 
with an example sentence of the idiom in use. As we can see in Figure 1, there is a picture of 
the literal interpretation of the idiom which enables easier comprehension, even if the students 
do not understand a word from the whole phrase, the image is there for assistance. When first 
encountering the idiom, the teacher shows the picture to the student, after that the students 
read the definition and an example in English. Students do not translate into their mother 
tongue. 
The images presented in the books uncover the source domain of the conceptual metaphor 
which brings us one step closer to the actual meaning of the idiom. I believe that by showing 
the conceptual metaphor, the HDE methodology of teaching idioms is in accordance with the 
cognitive view of idioms as analyzable units whose meanings are motivated by conceptual 
metaphors, metonymy and conventional knowledge. 
 
 
Figure 1: To lift the veil 
The teacher plays an important role within the HDE methodology. Whether they are teaching 
grammar or vocabulary it is essential that the students discover the grammatical rule (when 
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learning grammar) or meaning of a word (when learning vocabulary) on their own. The 
teacher is there to guide the students to the “finish line”, verbally or by means of different 
props, depending on the age of the children. This allows for the better retention of the 
words/rules instead of just reading the definition and memorizing it.  
In these particular courses, Teen Talent and Teen Choices, teaching frequently happens 
through discussions, where the teacher leads the students to the conclusion by means of 
questions. The songs, more precisely, the topics they encompass are a starting point for 
discussion and a perfect way to incorporate the use of the “idiom of the week”. Idioms later 
occur in many exercises within the book that students are encouraged to solve and with that 
experiment with the use of idioms in everyday language. With this being said, we can 
conclude that the HDE methodology does not simply encourage memorization of the chosen 
idioms which distinguishes this method from the traditional methodology of teaching through 
memorization. 
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5. IDIOM ANALYSIS 
 
To continue with the practical part of this thesis I will take into consideration the theory 
presented in the first part. The intention of the practical part is to perform a detailed analysis 
of the idioms where I present their meanings in English as well as in Slovene, the metaphors 
represented by them and their source and target domain elements. I will also determine the 
cognitive mechanisms at work and show how these idioms are taught within the framework of 
the Helen Doron methodology of teaching the English language. 
With the objective to obtain the necessary information I used eight books that are especially 
designed for the needs of the HDE methodology and their use is strictly within this 
methodology. The books are titled Teen Talent One, Teen Talent Two, Teen Talent Three and 
Teen Talent Four, written and designed by the Helen Doron Educational Group and used for 
teaching students aged eleven to fifteen, and the books Teen Choices One, Teen Choices Two, 
Teen Choices Three, Teen Choices Four also written and designed by the Helen Doron 
Educational Group and used for teaching students aged twelve to sixteen. To ensure the easier 
understanding of idioms and how they are presented and taught within the HDE methodology, 
I provide visual material (images) from the aforementioned eight books. 
Given the fact that there are numerous idioms that can be found in these books, I have chosen 
to focus and analyze the following idioms: to make ends meet, in a nutshell, I keep my eyes 
open, keep an open mind, birds of a feather flock together, a drop in the ocean, to come clean, 
barking up the wrong tree, as free as a bird, to hit a wall, the early bird catches the worm, 
caught red-handed and tackle an issue, because from my perspective, we encounter these 
idioms frequently in real life. All of the idioms from the eight books and their appropriate 
translations in Slovene will be presented in a glossary at the end of the thesis.  
The purpose of this analysis is to show that the meanings of idioms are not arbitrary, that they 
encompass complex metaphors and the best way to learn them is to present the metaphors to 
the students instead of teaching them to remember the meanings by heart. If you know how to 
appropriately use idioms, you can transform your everyday use of language. 
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1. To make ends meet 
This idiom means: to have enough money to pay your bills. 
Example sentence in English: Darren is having a hard time making ends meet because his 
boss hasn’t paid him yet. 
Translation in Slovene: prebiti se skozi mesec. 
Example sentence in Slovene: Janez se težko prebija skozi mesec, ker še ni prejel plače. 
 
Figure 2 depicts the image of an adult man with a big stomach trying to put on a belt; 
however, it appears as though he is experiencing difficulties in making the ends of the belt 
meet. 
 
 
 
 
 
 
 
Source domain elements Belly/stomach; function of the belt  
Target domain elements Bills; function of the salary 
This idiom is related to the song “Summer Jobs” performed by Ella Doron. Following the 
Helen Doron methodology, students are encouraged to listen to the above-mentioned song in 
the comfort of their own homes and during the lesson. This suggests that the students have 
now encountered the idiom, however, do not yet know its meaning. In addition to the lyrics 
of the song, students have Figure 2 in their books and are introduced to the literal meaning of 
the idiom – which in this situation is making the ends of a belt meet. Students then read the 
meaning of the idiom, its use in a sentence and are encouraged to use the idiom in dialogue 
and solve different activities where this particular idiom occurs.  
Figure 2: To make ends meet 
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1.1 The cognitive mechanisms at work 
- Conventional knowledge – about the belt and its function to wrap around the waist, 
consequently making its ends meet. About the concept of money and salary. It is a 
known fact that people go to work and complete their given tasks in exchange for 
money/a salary which they receive at the end of each month during their employment. 
The person who receives salary has to distribute their income, pay bills and still be 
financially sufficient until the next salary which is usually at the end of the following 
month.  
The ends of the belt refer to the ends of the month, while the stomach represents the 
bills a person has to pay every month. Making the ends of the belt meet is to make the 
ends of each month meet, financially.  
- Metaphor – THE AMOUNT OF BILLS IS THE BELLY OF A PERSON. 
The belly of a person is therefore an obstruction in making the ends of the belt meet.  
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2. In a nutshell 
This idiom means: summed up briefly; simply put. 
Example sentence in English: tell me in a nutshell what happened at the party. 
Translation in Slovene: na kratko; z eno besedo; v grobem. 
Example sentence in Slovene: na kratko mi povej, kaj se je zgodilo na zabavi. 
 
Figure 3 depicts the image of a nut peeking out of its nutshell. The meaning of this idiom is 
fairly easy to deduce. Anything that could be written in so few words that it would fit into a 
nutshell would have to be brief and to the point.  
 
 
Figure 3: In a nutshell 
Source domain Nut; nutshell; container 
Target domain Idea; words;  
This idiom is related to the song “Summer Jobs” performed by Ella Doron. After listening to 
the song countless times in the comfort of their own homes and during the lesson, students 
are now familiar with the idiom, however, do not yet know its meaning. In addition to the 
lyrics of the song, students have Figure 3 in their books and are introduced to the literal 
meaning of the idiom. In the picture students can see clearly the meaning of a nutshell and 
what it means to be inside a nutshell. Students then read the meaning of the idiom, its use in a 
sentence and are encouraged to use the idiom in dialogue and solve different activities where 
this particular idiom occurs. 
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2.1 The cognitive mechanisms at work 
- Conventional knowledge – about the shape and size of nutshells. If we take the small 
size of a nutshell into consideration, we come to the conclusion that one can “fit” only a few 
words inside.  
- Metaphor – IDEAS ARE NUTS. WORDS ARE CONTAINERS. The concept of the 
nut and its size refer to brevity of speech.  
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3. I keep my eyes open  
This idiom means: to stay watchful and alert for someone or something. 
Example sentence in English: there are going to be many thieves at the concert, so keep your 
eyes open. 
Translation in Slovene: imeti oči na pecljih. 
Example sentence in Slovene: na koncertu bo veliko tatov, zato imej oči na pecljih. 
 
 
Figure 4: I keep my eyes open 
 
Source domain elements Opened eyes/looking 
Target domain elements Paying attention 
This idiom appears in the song “School of Life” performed by Ella Doron. After listening to 
the song countless times in the comfort of their own homes and during the lesson, students 
have now encountered the idiom; however, do not yet know its meaning. In addition to the 
lyrics of the song, students have Figure 4 in their books and are introduced to the literal 
meaning of the idiom. In the picture students can see clearly what it means to keep one’s 
eyes opened. The teacher can even show the literal meaning for the students to copy and 
simply have fun with it. Students then read the meaning of the idiom, which is of course 
different from the literal meaning, its use in a sentence and are encouraged to use the idiom 
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When we hear this idiom, the literal meaning is more than clear. Figure 3 depicts an image 
of a person holding his eyes wide open. The translation of the idiom in Slovene results in 
another idiom with a similar construction of words. 
 
3.1 Cognitive mechanisms at work 
 
- Conventional knowledge – about the human body, especially the function of the eyes 
as a means of sight. The literal meaning of this idiom is to have one’s eyes open, to 
not blink, to not sleep. With the eyes we see everything that surrounds us. Basically, 
this idiom means to pay attention or to be aware of the environment and people that 
are in your surroundings. 
- Metaphor – PAYING ATTENTION IS LOOKING/KEEPING ONE’S EYES 
OPENED. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
in dialogue and solve different activities where this particular idiom occurs. 
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4. Keep an open mind 
This idiom means: to wait until you know all the information before forming an opinion. 
Example sentence in English: you might like your new teacher. You should keep an open 
mind. 
Translation in Slovene: biti odprt za kaj. 
Example sentence in Slovene: morda ti bo pa všeč nova učiteljica. Vendar moraš biti bolj 
odprt. 
 
 
 
Figure 5: Keep an open mind 
 
Source domain elements  Container 
Target domain elements Mind 
This idiom appears in the song “School of Life” performed by Ella Doron. After listening to 
the song countless times in the comfort of their own homes and during the lesson, students 
have now encountered the idiom; however, do not yet know its meaning. In addition to the 
lyrics of the song, students have Figure 5 in their books. In the picture students can see the 
literal meaning of the idiom. In Figure 5, students see a person with an “opened mind”, a 
mind filled with different items. Students then read the meaning of the idiom, which is of 
course different from the literal meaning, its use in a sentence and are encouraged to use the 
idiom in dialogue and solve different activities where this particular idiom occurs. 
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This idiom evokes the image of a mind as an open box/container, which is ready to take in 
new ideas, information, as well as experiences. As the source target elements of this idiom we 
have got the words ‘open’ and ‘container, while the target domain element is open mind. In 
other words, we have to gather or put in as much information as we can before creating an 
opinion about something or someone. 
4.1 Cognitive mechanisms:  
 
- Conventional knowledge – about some of the functions of the mind in the human 
body. The mind is a significant part of the human body. It is the mind that connects 
our entire body, therefore allowing us to move and go about our daily routines. It is 
our mind that makes us different and intelligent beings and distinguishes us from other 
beings. The process of thinking and reasoning is carried out in our minds; it is the 
organ that we use to gather information and knowledge about the world around us, 
therefore forming opinions from all of the collected data. This is why the meaning of 
the idiom can be traced and deduced from what has been previously mentioned. 
- Metaphor – THE MIND IS A CONTAINER FOR INFORMATION. 
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5. Birds of a feather flock together  
This idiom means: people with similar characters or backgrounds usually stay together. 
Example sentence in English: Bill and Ted are inseparable because they both love 
computers. Birds of a feather flock together. 
Translation in Slovene: enaki ptiči skupaj letijo. 
Example sentence in Slovene: Bine in Marjan sta nerazdružljiva saj oba obožujeta 
računalništvo. Enaki ptiči letijo skupaj. 
 
 
 
Figure 6: Birds of a feather flock together 
 
Source domain elements Birds/same (colour) feathers 
Target domain elements People/same characteristics 
This idiom is related to the song “Choice” performed by Benaya Doron. After listening to the 
song countless times in the comfort of their own homes and during the lesson, students have 
now encountered the idiom; however, do not yet know its meaning. In addition to the lyrics 
of the song, students have Figure 6 in their books and are introduced to the literal meaning of 
the idiom. In Figure 6, students see 5 birds; one is different from the rest and sits lonely on 
the tree, while the other four birds fly together. Students then read the meaning of the idiom, 
which is of course different from the literal meaning, its use in a sentence and are encouraged 
to use the idiom in dialogue and solve different activities where this particular idiom occurs. 
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Birds of a feather flock together means people of similar interests, background, ideas or 
characteristics will often gather together. People who have similar ideas or values are more 
likely to spend time with each other, since they share many mutual interests. In nature, many 
species of birds travel in flocks for safety and companionship. The source domain elements 
are birds with same feathers – same species, while the target domain elements are people who 
share the same interests, background, ideas or characteristics. Interestingly enough, this 
proverb also occurs in the Slovene culture, using the same source and target domains. 
 
5.1 Cognitive mechanisms:  
 
- Conventional knowledge – about birds and their behaviour. In nature, birds of a single 
species do in fact frequently form flocks. Ornithologists explain this behaviour as a 
safety in numbers tactic to reduce the risk of predation. Similarly to birds, people that 
have the same interests, values or experiences stay together. 
- Metaphor – GENERIC IS SPECIFIC – Bird, feather and flock are specific-level 
concepts, following the metaphor generic is specific we are to interpret the proverb at 
a generic level. Birds of a feather are people with a similar character or values who 
stay together or stay close. Another example of the generic is specific metaphor would 
include the proverb fine feathers make fine birds (=beautiful or expensive clothes may 
make the wearer seem more impressive than is really the case)
25
, where fine feathers 
and fine birds are specific-level concepts.  
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 LEXICO, Oxford English and Spanish Dictionary, Thesaurus, and Spanish to English Translator. 
[53] 
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6. A drop in the ocean 
This idiom means: a very small amount in comparison to the large amount that is needed. 
Example sentence in English: my brother only takes the bus once a week in order to help 
the environment; but that’s only a drop in the ocean. 
Translation in Slovene: (kot) kaplja v morje. 
Example sentence in Slovene: moj brat se pelje z avtobusom samo enkrat tedensko in s tem 
prispeva k ohranjanju okolja; vendar to je le kaplja v morje. 
 
 
Figure 7: A drop in the ocean 
 
Source domain elements Drop and ocean – their size 
Target domain elements 
Quantity – little amount vs. large amount of 
something 
This idiom is related to the song “Saviour” performed by Benaya Doron. After listening to 
the song countless times in the comfort of their own homes and during the lesson, students 
have now encountered the idiom; however, do not yet know its meaning. In addition to the 
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The idiom ‘a drop in the ocean’ expresses quantity as a source domain element by using the 
well-known concepts of drop and ocean as target domain elements. With the help of the target 
domain elements, the listener is able to imagine the size of a drop of rain and how 
insignificant it is when it is compared to a large mass of water such as the ocean. I think this 
idiom is relatable to everyday life, since people always tend to worry about situations that 
may seem unimportant compared to the big picture, they may seem like a drop in the ocean.  
 
6.1 Cognitive mechanisms:  
 
- Conventional knowledge – about the concept of a drop, more precisely its size. One 
raindrop is very small and almost unnoticeable when it comes in contact with the skin. 
In contrast, an ocean, which is large mass of salt water that covers most of the earth’s 
surface,
26
 is extremely noticeable, because of its size. When we compare one drop to 
an ocean we want to show how the drop, a very small amount of water, is unimportant 
compared to other things that are significantly bigger in size, such as the ocean. In 
other words, the drop of water is so small that it has very little effect on something.  
- Metaphor – INSIGNIFICANT IS SMALL.  
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 Cambridge Online Dictionary. [49] 
lyrics of the song, students have Figure 7 in their books and are introduced to the literal 
meaning of the idiom. In Figure 7, students see a man in a sailing boat stranded in the ocean, 
looking at a small drop falling into the vast waters of the ocean. Students then read the 
meaning of the idiom, which is of course different from the literal meaning, its use in a 
sentence and are encouraged to use the idiom in dialogue and solve different activities where 
this particular idiom occurs. 
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7. To come clean 
This idiom means: to admit the truth. 
Example sentence in English: 
Teacher: “if you come clean about cheating, I will give you a second chance.” 
Student: “OK, I’m sorry, I cheated!” 
Translation in Slovene: priti (si) na čisto. 
Example sentence in Slovene:  
Učiteljica: “če si prideš na čisto in priznaš, da si goljufal, ti bom dala drugo priložnost.” 
Študent: “v redu, opravičujem se, da sem goljufal.” 
 
                                       
                                                  Figure 8: To come clean 
 
Source domain elements Physical cleanliness (clean clothes) 
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We use cleanliness as the source domain element and as a building block which helps us 
understand the concept of moral cleanliness that occurs as the target domain element. 
 
7.1 Cognitive mechanisms:  
 
- Conventional knowledge – about the concepts “clean” and “dirty”. In many, if not in 
most, cultures cleanliness and to be clean is important and speaks volumes about a 
person and their physical appearance. To be clean is associated with the colour white – 
such as an operating room, which is (in most cases) white and definitely has to be 
clean. Furthermore, the colour white is in some cultures viewed as a colour of moral 
purity. And with that being said, we now understand the meaning of the idiom – to 
admit the truth and with that clear or clean your conscience.  
- Metaphor – MORAL/ETHICAL IS CLEAN. WHITE IS CLEAN. GOOD IS CLEAN. 
 
 
 
 
 
 
Target domain elements Moral cleanliness (clean consciousness)  
This idiom is related to the song “Saviour” performed by Benaya Doron. After listening to 
the song countless times in the comfort of their own homes and during the lesson, students 
have now encountered the idiom; however, do not yet know its meaning. In addition to the 
lyrics of the song, students have Figure 8 in their books and are introduced to the literal 
meaning of the idiom. In Figure 8, students see a comical picture of people with dirty clothes 
waiting in a queue to be washed. The image takes place in what seems to be a carwash, but 
instead of vehicles, people are going through the device which is normally used to clean 
vehicles. Students then read the meaning of the idiom, which is of course different from the 
literal meaning, its use in a sentence and are encouraged to use the idiom in dialogue and 
solve different activities where this particular idiom occurs. 
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8. Barking up the wrong tree 
This idiom means: you are looking for something in the wrong place. 
Example sentence in English: they had nothing to do with the fire. The caretaker was 
barking up the wrong tree. 
Translation in Slovene: biti na napačni poti, napačno sklepati. 
Example sentence in Slovene: nič niso imeli s požarom. Oskrbnik je napačno sklepal. 
 
 
 
 
 
Figure 9: Barking up the wrong tree 
 
Source domain elements Barking/Wrong tree 
Target domain elements Searching/Wrong place 
This idiom is related to the song “Choice” performed by Benaya Doron. After listening to the 
song countless times in the comfort of their own homes and during the lesson, students have 
now encountered the idiom; however, do not yet know its meaning. In addition to the lyrics of 
the song, students have Figure 9 in their books and are introduced to the literal meaning of the 
idiom. In Figure 9, students encounter the image of two trees, a cat and a dog. The cat is 
sitting on a branch on one tree, while the dog is clearly barking up the wrong tree. Students 
then read the meaning of the idiom, which is of course different from the literal meaning, its 
use in a sentence and are encouraged to use the idiom in dialogue and solve different activities 
where this particular idiom occurs. 
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8.1 Cognitive mechanisms:  
 
- Conventional knowledge – The meaning of the idiom is motivated by our 
conventional knowledge about dogs and their basic instincts to chase prey, such as 
cats. The phrase is an allusion to the mistake made by dogs when they believe they 
have chased their prey up a tree, but it may have escaped by leaping from one tree to 
another. Therefore, the dog’s barking would have no effect in scaring the prey into 
coming down, since it is barking up the wrong tree. The idiom to bark up the wrong 
tree implies solving something without achieving the desired results, because you are 
working with wrong assumptions. Similarly, our efforts in searching for 
objects/people would be in vain, if we are looking for them in the wrong place.  
- Metaphor – SEARCHING/LOOKING IN THE WRONG PLACE IS BARKING UP 
THE WRONG TREE.  
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9. As free as a bird 
This idiom means: completely free to do what you want without any worries. 
Example sentence in English: during summer vacations, I feel as free as a bird without the 
worries of school. 
Translation in Slovene: svoboden kot ptica. 
Example sentence in Slovene: med poletjem se počutim svoboden kot ptica, saj nimam 
skrbi s šolo. 
 
 
 
 
Figure 10: As free as a bird 
 
Source domain elements Bird (flying and freedom) 
Target domain elements Person (no worries or obligations) 
This idiom is related to the song “Home” performed by Ella Doron. After listening to the 
song countless times in the comfort of their own homes and during the lesson, students have 
now encountered the idiom; however, do not yet know its meaning. Alongside the lyrics of 
the song, students have Figure 10 in their books and are introduced to the literal meaning of 
the idiom. In Figure 10, students can see a person with wings, flying in the sky. Students then 
read the meaning of the idiom, which is of course different from the literal meaning, its use 
in a sentence and are encouraged to use the idiom in dialogue and solve different activities 
where this particular idiom occurs. 
 
 
51 
 
 
9.1 Cognitive mechanisms:  
 
- Conventional knowledge – about birds, or more precisely, their ability to fly and their 
independence. Given the fact that we have got the construction as…as we basically 
transfer the qualities of the bird such as their freedom and ability to fly anywhere, to a 
person. 
- Metaphor – HAVING NO WORRIES OR OBLIGATIONS IS FLYING. 
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10. To hit a wall 
This idiom means: to encounter obstacles and not be able to make any further progress. 
Example sentence in English: Emma hit a wall when she tried to talk to her parents about 
her grades, and in the end she was grounded. 
Translation in Slovene: naleteti na oviro, zid. 
Example sentence in Slovene: Ema je naletla na zid, ko je želela govoriti s straši glede 
ocen. Na koncu so jo vseeno kaznovali. 
 
 
Figure 11: To hit a wall 
 
Source domain elements Wall 
Target domain elements Obstacle 
This idiom is related to the song “Home” by Ella Doron. After listening to the song countless 
times in the comfort of their own homes and during the lesson, students have now 
encountered the idiom; however, do not yet know its meaning. In addition to the lyrics of the 
song, students have Figure 11 in their books and are introduced to the literal meaning of the 
idiom. In Figure 11, students encounter the image a girl walking into a wall. Students then 
read the meaning of the idiom, which is of course different from the literal meaning, its use 
in a sentence and are encouraged to use the idiom in dialogue and solve different activities 
where this particular idiom occurs. 
 
 
53 
 
 
This idiom evokes the image of a person hitting a wall, much like it is presented in the image 
in the table above. Given the sturdy construction of a wall, we picture it as something which is 
immovable by the human hand or body alone. The concept of a wall is taken as a source 
domain element, given the familiarity of its characteristics. The target domain element in this 
idiom is the concept of an obstacle – either physical or mental, and we explain it by using the 
characteristics of our source domain element. 
 
10.1 Cognitive mechanisms:  
 
- Conventional knowledge – about the construction and strength of a wall, its 
immovability especially by merely the human body. A (brick) wall, in this instance, is 
something that is impossible to surmount, while literally it is a wall made of brick or 
for that matter any other withholding material. When we literally hit a wall with our 
head or whole body, we are not able to move the wall; we face an obstruction that we 
cannot pass.  
In real life we encounter many obstacles which may not be made out of concrete or 
brick, but nevertheless block our progress, either physically or mentally. It is more 
than clear why the properties of a wall are used to describe an obstacle in life. 
- Metaphor – AN OBSTACLE IS A WALL. 
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11. The early bird catches the worm 
This idiom means:  
a) If you want something that’s in demand, you need to take quick action in order to get 
it. 
b) If you wake up and start action early, you will have a greater chance of success. 
Example sentence in English: Jenifer doesn’t mind coming in to work before anyone else. 
She knows the early bird catches the worm. 
Translation in Slovene: rana ura – zlata ura. 
Example sentence in Slovene: Jana najraje pride v službo pred vsemi ostalimi. Ve, da je 
rana ura zlata ura. 
 
 
Figure 12: The early bird catches the worm 
 
Source domain  Early bird/worm 
Target domain Early riser (person)/success/product 
This idiom is related to the song “Raila’s Dream” performed by Benaya Doron. After 
listening to the song countless times in the comfort of their own homes and during the lesson, 
students have now encountered the idiom; however, do not yet know its meaning. In addition 
to the lyrics of the song, students have Figure 12 in their books and are introduced to the 
literal meaning of the idiom. In Figure 12, students encounter the image of a “working” bird 
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The early bird catches the worm. This idiom literally means that there are many birds 
competing with each other to catch a single worm and the bird that arrives early has the best 
chance of success. Similarly in life, there are usually a lot of people that compete with one 
another for different positions or products. This means that the people arriving early get the 
better deal and make the best use of the limited opportunities that are available. For the source 
concept elements, I have chosen the words ‘early bird’ and ‘worm’, while the target domain 
elements are the words ‘early riser’ (person) and ‘success/product’. 
 
An interesting fact about this idiom is that it has been shortened to just early bird. We often 
encounter the expression early bird in everyday life, for example when buying concert tickets. 
Usually the people who decide to buy a ticket early receive a discount, as opposed to those 
who decide to buy it at the last moment.  Companies offer early bird rates (discounts) to their 
customers who decide to buy a product or a service earlier than needed. 
 
11.1 Cognitive mechanisms:  
 
- Conventional knowledge – about the concept of success and what it takes for a person 
to be successful, as well as the action of buying a specific product or service. The idea 
behind the expression is that the birds that wake up the earliest have the best chance of 
catching a good meal, since no other birds have awoken to search for worms. 
Likewise, people who arrive first have a better chance than those who arrive late. 
I believe that the word early can also be related to early risers, since people who wake 
up early, have more time during the day and therefore a bigger chance of being 
successful. 
- Metaphor – GENERIC IS SPECIFIC. According to Kövecses (2002, 39) the 
interpretation of the proverb the early bird catches the worm is facilitated by the 
metaphor GENERIC IS SPECIFIC. Other examples of the generic is specific 
metaphor include the proverbs birds of a feather flock together and fine feathers make 
fine birds. The generic level interpretation of the proverb is the following: “the early 
walking into the office early in the morning. Students then read the meaning of the idiom, 
which is of course different from the literal meaning, its use in a sentence and are encouraged 
to use the idiom in dialogue and solve different activities where this particular idiom occurs. 
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bird is anyone who does something first, catching is obtaining something, and the 
worm is anything obtained before others.” (Kövecses 2002, 39) In other words, if one 
decides to take action early, he/she would get what they want before others. Given this 
generic-level interpretation, the proverb can apply to a wide range of situations that 
have this generic structure.  
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12. Caught red-handed 
This idiom means: if someone is caught red-handed, they are caught in the act of doing 
something wrong, such as stealing. 
Example sentence in English: I caught him red-handed taking a biscuit from the biscuit jar 
before dinner! 
Translation in Slovene: zasačiti 
Example sentence in Slovene: zasačila sem ga, ko je vzel očetu nekaj bankovcev iz 
denarnice. 
 
Source domain elements Red hands 
Target domain elements Bad action 
This idiom is related to the song “It Feels Right” performed by Benaya Doron. After 
listening to the song countless times in the comfort of their own homes and during the lesson, 
students have now encountered the idiom; however, do not yet know its meaning. In addition 
to the lyrics of the song, students have Figure 13 in their books and are introduced to the 
literal meaning of the idiom. In Figure 13, students see the image of a boy stealing cookies 
from the cookie jar. The boy’s hands are red. Alongside the boy is his mother who is trying 
to prevent the action. Students then read the meaning of the idiom, which is of course 
different from the literal meaning, its use in a sentence and are encouraged to use the idiom 
in dialogue and solve different activities where this particular idiom occurs. 
Figure 13:caught red-handed 
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The idiom evokes an image of a person with their hands red from doing a bad deed. This 
idiom originated in Scotland and it was first used in its literal sense. This idiom was used 
to describe the apprehension of a murderer with blood on his hands, hence the use of the 
colour red.
27 It appears as though this phrase stayed with us and is still used to describe 
catching someone going something they should not be doing, such as stealing. 
12.1 Cognitive mechanisms:  
 
- Conventional knowledge – about the use and capabilities of the human hand. 
- Metaphor – THE INAPPROPRIATE ACTIVITY/STEALING IS RED. 
MORAL/ETHICAL IS CLEAN. 
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13. Tackle an issue 
This idiom means: to resolve or deal with an issue or problem. 
Example sentence in English: Jessica is encouraging everyone to tackle the issue of 
cyberbullying. 
Translation in Slovene: spopasti se s problemom. 
Example sentence in Slovene: Jana spodbuja vse, da se spopadejo s problemom 
kibernetskega ustrahovanja. 
 
 
Figure 14: Tackle an issue 
Source domain elements 
Player from the opponent team/to tackle the 
player; to score points and win the game 
Target domain elements 
Problem, obstacle/deal with the problem and 
solve it. 
This idiom is related to the song “It Feels Right” performed by Benaya Doron. After 
listening to the song countless times in the comfort of their own homes and during the lesson, 
students have now encountered the idiom; however, do not yet know its meaning. In addition 
to the lyrics of the song, students have Figure 14 in their books and are introduced to the 
literal meaning of the idiom. In Figure 14, students see the image of a football player named 
“issue” who is tackled by another football player. Students then read the meaning of the 
idiom, which is of course different from the literal meaning, its use in a sentence and are 
encouraged to use the idiom in dialogue and solve different activities where this particular 
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13.1 Cognitive mechanisms:  
 
- Conventional knowledge – about sports, in this case, knowledge about American 
football. About problems and how to solve them.  
- Metaphor – TO SOLVE AN ISSUE IS TO WIN THE GAME. To take an aggressive 
action with the intention to solve a problem or an issue. We understand the concept of 
solving an issue and the actions we perform during that process through the concept of 
sports, in this particular case, American football. Players follow complex strategies for 
the purpose of scoring points and therefore winning the game itself. Likewise, when 
dealing with issues we follow different strategies and encounter many obstacles. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
idiom occurs. 
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6. CONCLUSION 
 
Idioms are defined as a “group of words in a fixed order that have a particular meaning that is 
different from the meanings of each word on its own”.
28
 This Master’s thesis follows the 
cognitive linguistic approach to idioms, which suggests that the meanings of idioms are not 
arbitrary, but instead motivated and are a product of our conceptual system.  
The necessity to teach idioms arises by the fact that idioms and metaphors frequently appear 
in our everyday language, meaning that students will encounter them when communicating 
with native speakers of the target language. Teaching methods, however, differ from one 
another. The traditional approach considers idioms as fixed chunks of language whose 
meanings cannot be predicted from the meanings of their constituent words. The traditional 
approach to idioms encourages memorization as a means of teaching, which is why this 
approach has been considered “time- and effort-consuming” (Chen and Lai 2013, 13), since it 
does not provide students with the necessary knowledge of how to use idioms in context. 
Therefore, linguists have been searching for alternative methods on how to approach the topic 
of idioms. Cognitive linguists have proposed a cognitive linguistic approach which suggests 
that the meanings of idioms are motivated. In other words, according to the cognitive 
linguistic approach it is possible to create links between the idioms and their meanings, and 
with the use of conceptual metaphors as well as conventional knowledge the meanings of the 
idioms can be explained from the component words. For this reason I have decided to analyze 
thirteen idioms selected from the books Teen Talent and Teen Choices, created and designed 
by the Helen Doron Educational Group. The purpose of this analysis was to show that the 
meanings of the selected idioms are not arbitrary, that they encompass conceptual metaphors 
and the best way to learn them is to present the metaphors to the students instead of 
encouraging students to remember the meanings by heart. 
In this Master’s thesis I have focused on the Helen Doron methodology of teaching the 
English language, consequently I have turned my attention to how this methodology 
approaches the teaching of idioms and its similarities to the cognitive linguistic approach to 
idioms. Based on research, I conclude that the Helen Doron methodology discourages 
memorization as a means of learning, therefore distancing itself from the traditional approach 
to idioms. However, there are many factors which bring the Helen Doron methodology closer 
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to the cognitive linguistic approach to idioms. Some of them include guiding the students to 
the meaning which will help them learn the idiom and retain it longer in their memory as well 
as using activities which raise the learners’ metaphorical awareness. In the books Teen Talent 
and Teen Choices, idioms either appear in or relate to the songs which are written and 
produced solely for the needs of the Helen Doron methodology. In the aforementioned books, 
idioms are placed alongside the song in which they appear. Students are not only introduced 
to the definition of the idiom, but they are also presented with an example sentence of the 
idiom in use and a picture of the literal interpretation of the idiom which enables easier 
comprehension and grasp of the metaphor. 
The Helen Doron methodology offers us a unique approach to teaching the English language 
and idioms in general, and I believe that in order to increase the effectiveness of teaching 
idiomatic expressions Helen Doron teachers should be aware of the cognitive linguistic 
approach to idioms and incorporate it into their lesson plans. 
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7. POVZETEK 
 
V pričujoči magistrski nalogi sem se osredotočila na idiome in poučevanje angleškega jezika 
po metodologiji Helen Doron. Natančneje, želela sem pokazati, da pomeni idiomov niso 
povsem arbitrarni, temveč jih oblikujejo konceptualne metafore in podobe, ki jih govorci 
povezujejo z določenimi sestavnimi deli. Za analizo sem izbrala trinajst idiomov, ki sem jih 
našla v knjigah z naslovom Teen Talent in Teen Choices, ki so jih napisali in oblikovali 
strokovnjaki za poučevanje po metodi Helen Doron. Obe knjigi sta namenjeni poučevanju 
učencev v starosti od enajst do petnajst let. Izbrane idiome sem analizirala, da bi našla 
povezavo med njihovimi sestavnimi deli in pomenom s pomočjo konceptualnih metafor in 
konvencionalnega znanja. S predstavitvijo Helen Doron metode poučevanja angleškega jezika 
in njenim pristopom k idiomom, je bil moj cilj poiskati tudi vzporednice s kognitivnim 
pristopom k obravnavi idiomov. 
V teoretičnem delu pričujoče magistrske naloge sem ugotovila, da metodologija Helen Doron 
zavrača učenje idiomov na podlagi golega memoriranja in se tako oddaljuje od tradicionalnih 
metod. Bolj se naslanja na kognitivni pristop k obravnavi idiomov. Med drugim učencem s 
pristopom usmerjanja k pomenu omogočamo lažje učenje in razumevanje idiomov ter jim z 
uporabo aktivnosti približamo pomen metafor. S pomočjo analize izbranih idiomov v 
praktičnem delu magistrske naloge sem pokazala, da obstaja povezava med pomeni teh 
idiomov in njihovimi sestavnimi deli. Povezavo med njimi lahko razložimo z uporabo 
konceptualnih metafor in našega običajnega poznavanja sveta.  
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8. GLOSSARY OF IDIOMS ENGLISH – SLOVENE 
 
A 
a drop in the ocean 
as cool as a cucumber 
as free as a bird  
B 
barking up the wrong tree 
beauty is in the eye of the beholder  
birds of a feather flock together  
C 
caught red-handed 
D 
don’t judge a book by its cover 
F 
follow the crowd 
from the bottom of my heart 
G 
get one’s act together 
get the show on the road 
give somebody the thumbs up 
go out on a limb 
H 
have the world at your feet 
 
 
(kot) kaplja v morje 
hladen kot led 
svoboden kot ptica 
 
biti na napačni poti, napačno sklepati 
lepota je v očeh opazovalca 
enaki ptiči skupaj letijo 
 
zasačiti 
 
ne sodi knjige po platnicah 
 
slediti množici, biti kot ovca 
z dna srca 
 
vzeti se v roke 
zgrabiti hudiča za roge 
odobravati, priporočati kaj/komu 
dati roko v ogenj 
 
imeti svet na dlani 
 
hungry for life lačen življenja 
I 
in a nutshell 
it cost an arm and a leg 
it’s a vicious circle 
K 
keep an open mind 
keep a straight face 
keep one’s eyes open 
kill two birds with one stone 
R 
race against time 
S 
safety in numbers 
scare the living daylights out of someone 
stay out of harm’s way 
T 
tackle an issue 
the early bird catches the worm 
to come clean 
to hit a wall  
to lift the veil 
to make ends meet 
to tempt fate 
 
 
na kratko; z eno besedo; v grobem 
stati celo premoženje 
začaran krog 
 
biti odprt za kaj 
ostati resen 
imeti oči na pecljih 
ubiti dve muhi na en mah 
 
tekma s časom 
vec ko nas je, boljse je! 
srce je padlo v hlače (komu) 
izogibati se težavam 
 
spopasti se s problemom 
rana ura – zlata ura 
priti (si) na čisto 
naleteti na oviro, zid 
razkriti resnico 
prebiti se skozi mesec 
izzivati usodo 
 
turn a blind eye 
W 
narediti se Francoza 
 
 
walking on air  
wouldn’t dream of (doing) something                                                 
skakati/poskočiti do stropa 
niti v sanjah
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
67 
 
9. REFERENCES 
 
1. Barcelona, Antonio. 1997. “Clarifying and applying the notions of metaphor and 
metonymy within Cognitive Linguistics.” Atlantis 19, no. 1: 21–48. Accessed May 10, 
2020. 
         vol. XIX n1.rdo - Dialnetdialnet.unirioja.es › descarga › articulo   
2. Cornell Way, Eileen. 1991. Knowledge Representation and Metaphor. Springer Science 
+ Business Media Dordrecht. 
3. Chen, Yi-Chen, and Lai, Huei-Ling. 2013. “Teaching English Idioms as Metaphors 
through Cognitive-Oriented Methods: A Case in an EFL Writing Class.” English 
language teaching 6, no. 6: 13–20.  
https:// DOI: 10.5539/elt.v6n6p13. 
4. Csábi, Szilvia. 2002. “PoIysemous Words, Idioms and Conceptual Metaphors Cognitive 
Linguistics and Lexicography.” Proceedings of the 10th EURALEX International 
Congress, 249–254. 
          https://euralex.org/publications/polysemous-words-idioms-and-conceptual-metaphors-
cognitive-linguistics-and-lexicography/ 
5. Dalalau, Daniela. 2011. “General consideration on the traditional and cognitive 
approach to metaphor.” Studia Universitatis Petru Maior. Philologia, no. 11: 235–240. 
Accessed May 9, 2020. 
http://www.diacronia.ro/ro/indexing/details/A3071/pdf   
6. Doron, Helen. 2010. The Music of Language. Helen Doron Educational Group. 
7. Doron, Helen, Taylor, Jeremy, Abboud, Amal, and Sarussi, Debbie. 2012. Teen Talent – 
Book One. Helen Doron Educational Group. 
8. Doron, Helen, Taylor, Jeremy, and Abboud, Amal. 2012. Teen Talent – Book Two. 
Helen Doron Educational Group. 
9. Doron, Helen, Taylor, Jeremy, Abboud, Amal, and Sraier-Phillips, Ilana. 2012. Teen 
Talent – Book Three. Helen Doron Educational Group. 
10. Doron, Helen, Taylor, Jeremy, Abboud, Amal, and Sraier-Phillips, Ilana. 2012. Teen 
Talent – Book Four. Helen Doron Educational Group. 
11. Doron, Helen, Abboud, Amal, Makhoul Suzan, and Landau, Julie. 2013. Teen Choices 
– Book One. Helen Doron Educational Group. 
12. Doron, Helen, Abboud, Amal, Makhoul Suzan, and Landau, Julie. 2013. Teen Choices 
– Book Two. Helen Doron Educational Group. 
68 
 
13. Doron, Helen, Abboud, Amal, Makhoul Suzan, and Landau, Julie. 2013. Teen Choices 
– Book Three. Helen Doron Educational Group. 
14. Doron, Helen, Abboud, Amal, Makhoul Suzan, and Landau, Julie. 2013. Teen Choices 
– Book Four. Helen Doron Educational Group. 
15. Evans, Vyvyan, and Green, Melanie. 2006. Cognitive Linguistics: An Introduction. 
Edinburgh: Edinburgh University Press Ltd. 
16. Garett, Jan. 2007. “Aristotle on Metaphor.” Accessed May 9, 2020.      
http://people.wku.edu/jan.garrett/401s07/arismeta.htm 
17. Gibbs, W. Raymond, and O’Brien, E. Jennifer. 1990. “Idioms and Mental Imagery: The 
Metaphorical Motivation for Idiomatic Meaning.”  Cognition 36, no. 1: 35–68. 
          https://doi.org/10.1016/0010-0277(90)90053-M 
18. Helen Doron English. n.d. “English courses: Alphaboat.” Accessed April 21, 2020. 
https://www.helendoron.com/courses/kids-4-9/ 
19. Helen Doron English. n.d. “English courses: Baby’s Best Start.” Accessed April 21, 
2020.  https://www.helendoron.com/courses/babies-toddlers-0-4/ 
20. Helen Doron English. n.d. “English courses: Fun with Flupe.” Accessed April 21, 2020. 
https://www.helendoron.com/courses/kids-4-9/ 
21. Helen Doron English. n.d. “English courses: It’s a Baby Dragon.” Accessed April 21, 
2020.  https://www.helendoron.com/courses/babies-toddlers-0-4/ 
22. Helen Doron English. n.d. “English courses: Jump with Joey.” Accessed April 21, 2020. 
https://www.helendoron.com/courses/kids-4-9/ 
23. Helen Doron English. n.d. “English courses: More Fun with Flupe.” Accessed April 21, 
2020. https://www.helendoron.com/courses/kids-4-9/ 
24. Helen Doron English. n.d. “English courses: More Jump with Joey.” Accessed April 21, 
2020. https://www.helendoron.com/courses/kids-4-9/ 
25. Helen Doron English. n.d. “English courses: More Nat and Friends.” Accessed April 21, 
2020. https://www.helendoron.com/courses/kids-4-9/ 
26. Helen Doron English. n.d. “English courses: Nat and Friends.” Accessed April 21, 
2020. https://www.helendoron.com/courses/kids-4-9/ 
27. Helen Doron English. n.d. “English courses: Paul Ward Explores.” Accessed April 21, 
2020. https://www.helendoron.com/courses/tweens-9-12/ 
28. Helen Doron English. n.d. “English courses: Paul Ward’s Adventures.” Accessed April 
21, 2020. https://www.helendoron.com/courses/tweens-9-12/ 
 
 
69 
 
29. Helen Doron English. n.d. “English courses: Teen Choices (B2).” Accessed April 21, 
2020. https://www.helendoron.com/courses/teens-12-19/ 
30. Helen Doron English. n.d. “English courses: Teen Talent (A2).” Accessed April 21, 
2020. https://www.helendoron.com/courses/teens-12-19/ 
31. Helen Doron English. n.d. “English courses: Toddler’s Best Start.” Accessed April 21, 
2020.  https://www.helendoron.com/courses/babies-toddlers-0-4/ 
32. Helen Doron English Global. 2013. “What is different about the Helen Doron English 
method in comparison to competitors?” Uploaded on YouTube on March 19, 2013.  
Accessed April 14, 2020. 
        https://www.youtube.com/watch?v=KQX_UdsG4qQ  
33. Helen Doron English. n.d. “Helen Doron English – Franšize.” Accessed April 14, 2020. 
          http://fransize.helendoron.si/  
34. Hasan, H. Mohammad. 2019. “A Cognitive Analysis of Idioms in Abdel Bari Atwan's 
Autobiography: A Country of Words.” Accessed April 10, 2020. 
Hesham Mohammad Hasan_A Cognitive Analysis of Idioms in Abdel Bari Atwan's 
Autobiography (3)(2)[1117].pdf   
35. International Suzuki Association. n.d. “The Suzuki Method.” Accessed April 20, 2020. 
          https://internationalsuzuki.org/method.php    
36. Kangi Club portal. Accessed April 21, 2020. https://www.kangiclub.com/home 
37. Kömür, Şevki, and Çimen, Ş. Selen. 2009. “Using conceptual metaphors in teaching 
idioms in L2 context.” Muğla Üniversitesi Sosyal Bilimler Enstitüsü Dergisi (İLKE) 
Güz, 205-221. 
38. Kövecses, Zoltán 2002. Metaphor: A Practical Introduction. Oxford: Oxford University 
Press. 
39. Kövecses, Zoltán, and Szabó, Péter. 1996. “Idioms: A View from Cognitive 
Semantics.” Applied linguistics 17, no. 3: 326–355.  
https:// DOI: 10.1093/applin/17.3.326. 
40. Lakoff, George, and Mark, Johnson.1980. Metaphors we live by. 1st ed. (2nd ed., 2003). 
London: University of Chicago Press. 
41. Lakoff, George. 1993. “The Contemporary Theory of Metaphor.” In Andrew Ortony 
(ed.). Metaphor and Thought. Cambridge: Cambridge University Press, pp. 202–251. 
42. Lazar, Gillian. 1996. “Using figurative language to expand students’ vocabulary.” ELT 
Journal 50: 43–51. 
70 
 
http://dx.doi.org/10.1093/elt/50.1.43 
43. Lee, David. 2001. Cognitive linguistics an introduction. Oxford University press. 
44. Mojzer, Tanja. 2019. “Novi Prostori Helen Doron English.” Accessed April 14, 2020. 
 
https://otroski.rtvslo.si/bansi/prispevek/7399?fbclid=IwAR1LTEvcKXj2AoKcCAcGg5
vtR5TguLG5IasHe9A9HdQ24bEiK4XnwbiJ8wU 
 
45. Ortony, Andrew, Schallert, L. Diane, Reynolds, E. Ralph, and Antos, J. Stephen. 1978. 
“Interpreting Metaphors and Idioms: Some Effects of Context on Comprehension.” 
Journal of Verbal Learning and Verbal Behaviour 17, no. 4: 465–477. 
https://doi.org/10.1016/S0022-5371(78)90283-9 
46. The Parenting Journey. n.d. “Glenn Doman: Pioneer of Baby Flash Cards” Accessed 
April 20, 2020 
http://the-parenting-journey.blogspot.com/2009/11/glenn-doman-pioneer-of-baby-flash-                   
cards.html 
47. Thyab, R. Abid. 2016. “The Necessity of idiomatic expressions to English Language 
learners.” International Journal of English and Literature 7, no. 7: 106–111.  
https:// DOI: 10.5897/IJEL2016.0895. 
48. Transcendental Meditation. n.d. “What is TM?” Accessed on April 20, 2020 
https://www.tm.org/transcendental-meditation 
49. Ungerer, Friedrich, and Schmid, Hans-Jörg. 2006. An Introduction to Cognitive 
Linguistics. 2nd ed. (1st ed.1996) Great Britain: Pearson education limited. 
 
9.1  DICTIONARIES 
 
50. Cambridge Online Dictionary. Accessed on May, 2020. 
https://dictionary.cambridge.org/ 
51. Concise English-Slovenian & Slovenian-English Dictionary. 1st. ed. Ljubljana: DZS, 
d.d., 2010. 
52. Fran. Frazeološki slovar. Accessed on May, 2020 
http://fran.si/ 
53. Grammarist. n.d. “Caught red-handed” Accessed June 2, 2020. 
https://grammarist.com/ 
 
 
71 
 
54. LEXICO Oxford English and Spanish Dictionary, Thesaurus, and Spanish to English 
Translator. Accessed on June, 2020. 
https://www.lexico.com/ 
55. PONS Online Dictionary. Accessed on May, 2020. 
https://en.pons.com/ 
56. SIL glossary of linguistic terms. Accessed on June, 2020. 
https://glossary.sil.org/ 
 
 
  
72 
 
Declaration of authorship 
I hereby confirm that I am the sole author of this Master’s thesis and that all sources used are 
listed in the bibliography and identified as references. No other person’s work has been used 
without due acknowledgement in this thesis. 
 
Ljubljana, 26.8.2020 
Ivana Jordanova 
 
 
Izjava o avtorstvu 
Izjavljam, da je magistrsko delo v celoti moje avtorsko delo ter da so uporabljeni viri in 
literature navedeni v skladu s strokovnimi standardi in veljavno zakonodajo. 
 
Ljubljana, 26. 8. 2020                                                                             Ivana Jordanova 
 
 
 
 
 
 
 
